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About this response 

The Prisoner Learning Alliance is a grouping of 18 organisations with expertise in prison education 

that together make the case for improvements in policy and practice in prison education in England 

and Wales.  The current membership of the PLA is given in the attached annex A. 

In PET’s response to the original consultation on the youth estate in April 2013, we drew on focus 

groups with young people in YOIs.  Copies of the notes of these focus groups are at annexes B and C 

and are also drawn on in this response. 

General points about the proposed Secure College 

As a body we are deeply committed to best practice in prison education.  However to be successful 

it is essential that the custodial establishment as a whole provides an environment in which an 

educational journey can thrive and progress and can readily link with education before and after 

custody.  For this to be the case, the establishment must: 

 be safe and feel safe for the individuals; 

 cater effectively for their holistic needs; 

 provide links to their family and community where the rest of their education will take 

place. 

We are concerned that the scale of secure college being planned will risk safety (especially for 

young children and girls) and undermine links with their home communities and that this will 

severely compromise the ability of the College to function as an effective learning environment.  

For example a recent PQ1 showed that the overwhelming reason (43%) for cancelation of Education 
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hours in one Youth Offender Institution was acts of violence by offenders, such as assaults, fights, 

etc.  We would be deeply worried if the management of such risks relied on a regime of physical 

force that we believe would damage the relationships of trust needed for effective learning.  We 

therefore share and endorse the concerns expressed by the Children’s Rights Alliance England 

(CRAE) and the Standing Committee on Youth Justice (SCYJ), particularly regarding use of force and 

restraint. The PLA urges policy makers to work with these expert groups to ensure the staff of the 

Secure College have the necessary high levels of expertise and the rights and safety of children in 

the Secure College will be protected. 

A piece of work carried out at HMYOI Cookham Wood in 2013 (and therefore predating the most 
current issues at the institution) produced the following suggestions to improve safety and security 
across the secure estate:  
 

 Develop different ways that young people can release their anger (talking, sports etc)  

 Ensure all young people understand what is happening to/for them at all times, a lack of 
effective communication produces frustration and in turn leads to anger.  

 Address issues as soon they are highlighted, things that are left only become bigger and 
harder to solve.  

 Young people need to be listened to, they need to know that they are not invisible and that 
what they have to say is valued and acted upon.  

[Appendix C Q5] 
 

 

The majority of the questions in the consultation from 7 onwards deal with these aspects of how 

the Secure College will be run as a custodial establishment.  We endorse the views of CRAE on 

these points for the reasons above but will focus our specific response largely on the few initial 

questions 1-6 that bear on the educational (as opposed to custodial) nature of the organisation and 

on question 20 relating to Release on Temporary Licence which has a major application to 

education and on question 36 where there is a specific reference to education in the context of 

physical restraint. 

1. Question: Do you agree that there should be a Rule on the purpose and ethos of a Secure 

College? If so, do you consider we have captured the right priorities? 

We strongly take the view that all establishments holding children in custody should aim to “equip 

young offenders with the skills they need to stop offending and to become law-abiding members of 

society” and that they should “put high quality education at the core of a regime which both 

educates and provides rehabilitative services for young people.” We similarly take the view that all 

such institutions, from the outset of a sentence must “ensure that they are looking ahead to 

prepare young people to return to and resettle in their communities”. We would be deeply 

concerned if the Government were to endorse any different purpose for custodial institutions for 

young people. Therefore, although we would not wish to question this statement of educational 

ethos and purpose, we would question why it should not apply equally throughout the existing 

youth estate.  It would not be acceptable for such a purpose and ethos to differentiate the goals 

and priorities for the Secure College from any other custodial institution for children.  

It should also be made clear that if any custodial institution for children is to achieve these goals 

they will need to provide a holistic approach to individual needs; for many children, health, 

addiction or emotional needs may present the most urgent priorities alongside and ensuring that at 

successful  educational journey can be undertaken.  As the CRAE response recommends, there is a 

strong case for ensuring that the educational purpose is matched by an explicit safeguard of wider 

needs and protections. 
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2. Question: Do you agree there should be a Rule which ensures there is separate 

accommodation for girls and boys? 

We endorse the concerns of the CRAE and others over the safety for girls of keeping them in a 

largely male establishment. There should therefore be no need for a rule of this kind as girls would 

not be imprisoned in the same establishment as boys. 

3. Question: Do you agree there should be a Rule that would require the establishment of a 

minimum of 30 hours per week of educational activities for young people? 

We welcome the commitment to a wide ranging curriculum covering a breadth of life skills as well 

as academic and vocational teaching while also recognising that many children may have mental 

health, substance addiction or other pressing needs to be addressed. Many of the children intended 

to be held in the Secure College will have had very poor experience of traditional classroom 

education, experienced exclusion from School and feel hostile and insecure in such environments. 

As set out in the PLA’s report Smart Rehabilitation, we argue it is essential that education is truly 

engaging2. It will therefore be important for the education to embrace a range of activities and 

different learning approaches that suit individual learning preferences, interests and career 

directions. These must include physical and creative activities and use of blended learning 

techniques that include active use of ICT. 30 hours of traditional classroom teaching is unlikely to 

suit many of the young people in the institution, and we draw attention to the work of the Edge 

Foundation and the importance of vocational learning and the practical, as well as academic. 

However it is to be hoped that the young people spend considerably more than 30 hours per week 

in purposeful activity with a clear learning content.  The Secure College offers the opportunity for 

turning around previous negativities around learning to positive learning outcomes and career 

ambition and preparation. 

“We do the same thing every day – worksheets.  It’s boring” 

“They give us year 6 work, it’s boring so I don’t do it, then I get IEP so I loose my tv and social, it 

causes me stress”. 

Young people in a YOI (male, under 18) April 2013 -Annex B 

The Institute for Learning have recently published a report on ‘Great teaching and learning3’ and 
highlight the following: 
 

 Freedom to innovate, be flexible and be creative, including taking learning away from 
formal classroom setting 

 Cross curricular projects 

 Learner voice input into content and delivery of curriculum 

 Using technology to stimulate learner involvement 

 Embedded pastoral support 

 Teacher development 

 Team relationships  

 Sharing of good practice and CPD 
 

 

                                                           
2
 Champion, N (2013) Smart Rehabilitation: Learning how to get better outcomes.  London: Prisoner Learning 

Alliance. Source: https://s3-eu-west-
1.amazonaws.com/fbclientprisoners/Documents/PLA%20Smart%20Rehabilitation%20Report%20FINAL.pdf 
Recommendation 13, page 37  
3
 http://www.ifl.ac.uk/publications/leading-learning-with-the-157-group/great-teaching-and-learning 

https://s3-eu-west-1.amazonaws.com/fbclientprisoners/Documents/PLA%20Smart%20Rehabilitation%20Report%20FINAL.pdf
https://s3-eu-west-1.amazonaws.com/fbclientprisoners/Documents/PLA%20Smart%20Rehabilitation%20Report%20FINAL.pdf
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“Weekends are 23 hour bang up so I just watch TV and sleep.  It would be good to have weekend 

activities, like team sports.” 

Young person in a YOI (male, under 18) April 2013  -Annex B 

 

There is therefore a clear question of how the hours of “educational activities” are to be defined.  

Less than 30 hours of traditional face to face classroom activity combined with many more hours of 

activities that engage the students in developing vocational, personal, team and life skills may be 

considerably more successful in achieving positive outcomes. And it will be essential for “life skills” 

to be widely defined to encompass a very wide range of activity to address behavioural, emotional 

and other needs and progress young people towards purposeful futures on release and over their 

working lives. On the other hand, if the curriculum is limited or poorly matched to individual needs, 

the 30 hour requirement could be met with little positive outcome. Although we do agree that at 

least 30 hours of purposeful learning activity should be a minimum: 

 achieving a fixed number of hours against a crude definition will be less important than the 

quality of learning and overall educational success of the institution as assessed through 

balanced appraisal through inspection, feedback from the students through mechanisms for 

listening to Learner Voice and other measures; and health needs or the engagement in legal 

processes may also compromise the aim to ability to deliver 30 hours of other activity for 

any individual in any one week; 

 again, as with the overall purpose, it is hard to see why such a requirement should 

differentiate the Secure College from other custodial establishments holding children. 

4. Question: Do you agree there should be Rules that would require an individual learning 

assessment of each young person upon entry to a Secure College and the establishment of an 

individual learning plan? 

It will be essential for learning to be designed to address the particular needs and interests of each 

individual. Initial assessment and the development of individual learning plans are therefore vital.  

Both are, in theory, features of the custodial system already. And again, this rule should not 

provide a point of differentiation with any other part of the youth custody system.   

PET’s survey of prisoners through the Inside Time newspaper4 showed that their actual experience 

of initial assessment and individual learning plans varied widely. Significant numbers were unaware 

of Individual Learning Plans and not consulted on them. It will be important that these 

requirements are not simply seen as a tick box exercise but are used actively to engage the learner 

in setting targets for their learning and shaping their educational journey.  There is good practice 

in prison system – for example the Bridge Programme at Low Newton5; but it is not consistently 

applied. 

                                                           
4
 Taylor, C (2014): Brain Cells: Third edition: Listening to Prisoner Learners. London Prisoners’ Education Trust 

Source: 
https://fbclientprisoners.s3.amazonaws.com/Documents/Reports/PET%20Brain%20Cells%203%20Report%20L
R.pdf Pages 23-24 
5
 Champion, N (2013) Smart Rehabilitation: Learning how to get better outcomes.  London: Prisoner Learning 

Alliance. Source: https://s3-eu-west-
1.amazonaws.com/fbclientprisoners/Documents/PLA%20Smart%20Rehabilitation%20Report%20FINAL.pdf 
Page 21 

https://fbclientprisoners.s3.amazonaws.com/Documents/Reports/PET%20Brain%20Cells%203%20Report%20LR.pdf
https://fbclientprisoners.s3.amazonaws.com/Documents/Reports/PET%20Brain%20Cells%203%20Report%20LR.pdf
https://s3-eu-west-1.amazonaws.com/fbclientprisoners/Documents/PLA%20Smart%20Rehabilitation%20Report%20FINAL.pdf
https://s3-eu-west-1.amazonaws.com/fbclientprisoners/Documents/PLA%20Smart%20Rehabilitation%20Report%20FINAL.pdf
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The results of an Institute for Learning survey6 which consulted with prison teachers working with 

young offenders, focused on the qualities of effective individual learning plans. Collaborative 

working relationships between teachers in the prison and other specialists were seen to be 

paramount; particularly with careers and guidance professionals, counselling, mental health 

services and with further education colleges. The most effective individual learning plans, teachers 

said, were those which took account of not only individual learning needs but also social, 

behavioural and emotional needs and were regularly reviewed. 

“Young people felt that the point of resettlement was to leave custody and succeed in the 

community (colleges/workplace), nobody wanted to return to the Secure College after release” 

“For those who were interrupted from their learning in the community, every effort should be 

made to maintain their learning and not to cut individuals off from mainstream learning” 

Kinetic Youth focus group facilitator, April 2013 – Annex C 

It is also essential that the individual’s learning in custody connects with their continuing education 

and career directions outside.  The rule should include a requirement of the individual learning 

plans that they specify how the educational journey will continue from the individual’s learning in 

the community and back into the community on release. 

“They told me I would get my work sent in from college to complete, but nothing has happened”. 

“I had a teacher visit me and she also writes to me.  If I didn’t have that contact with my old 

school I’d feel left out and feel no-one wanted to help me get back to education”. 

Young people in a YOI (male, under 18) April 2013 – Annex B 

5. Question: Do you agree there should be a Rule that requires that a library must be provided 

in Secure Colleges? 

Yes, but again, this should not be something that differentiates a Secure College from any other 

youth custody establishment.  It is essential that not only is a library provided but that students 

have good access to them and that their facilities, including ICT facilities, are of a high standard. 

“I haven’t been taken to the library for three months.  The officers are too lazy to take us.  They 

just say write down what book you want and we’ll get it.  But I don’t know what book I want ‘til I 

look in the library”. 

“The computers in the library don’t work and haven’t worked since 2010”7. 

Young people in a YOI (male, under 18) April 2013 – Annex B 

 

6. Question: Do you agree there should be a Rule that requires all custodial staff working in 

Secure Colleges to have undergone training approved by the Secretary of State? 

It is of course essential that staff should be fully trained to perform their roles.  “Training approved 

by the Secretary of State” does not specify what the training should cover.  The responses from the 

CRAE and SCYJ address the general training needs of staff in secure settings. 

                                                           
6
 Institute for Learning (2013) Transforming Education in Youth Custody. London: Institute for Learning. 

7
 http://www.justice.gov.uk/downloads/publications/corporate-reports/imb/annual-reports-2011/feltham-

2010-2011.pdf 

http://www.justice.gov.uk/downloads/publications/corporate-reports/imb/annual-reports-2011/feltham-2010-2011.pdf
http://www.justice.gov.uk/downloads/publications/corporate-reports/imb/annual-reports-2011/feltham-2010-2011.pdf
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When it comes to education, good quality teaching is going to be an absolutely essential element 

for success; the children in custody are amongst the most challenging and in the most demanding 

circumstances for any educational establishments; there is therefore a compelling case to be made 

for a higher quality of teaching requirement than in most schools.  There is clear evidence of 

improvement in teaching as teachers become trained and qualified8; qualified teacher status is 

therefore a baseline standard of quality for directly employed teachers of children in custody and 

must be a requirement.  Teachers in custodial settings need to be triple professionals – experts in 

their subject or vocational area, experts in teaching methods, and in addition experts in the kinds 

of young people and addressing their needs in context of the secure College setting.  We  also 

expect teachers of children in custodial settings to have good orientation and induction plus 

ongoing Continuing Professional Development so they are always up to date in subject/vocational 

area and in teaching methods as well as new research and developments to inform their practice, 

for example in recovering from head injury and/or sexual and other abuse and the kinds of learning 

approaches that work.  Qualified status for employed teachers should not preclude the ability to 

deploy properly supervised volunteers and skill or subject experts to provide additional support and 

curriculum enrichment.  

20. Question: Do you agree that there should be a Rule to ensure that a young person can be 

released temporarily to support their resettlement? 

“They should allow us to have more ROTL to start apprenticeships”. 

Young person in a YOI (male, under 18) April 2013 – Annex B 

 

“Young people in all establishments felt that being near to their home is important so they can 

keep regular contact with the outside world and they would be able to start resettlement whilst in 

custody through ROTL (college, work, positive activities) and not have to worry about finding 

opportunities once leaving the secure estate.” 

Kinetic Youth focus group facilitator, April 2013 – Annex C 

Release on Temporary Licence (ROTL) can be a vital route for facilitating an educational journey 

from education in custody to continuing learning in the community either through enrolling in a 

local college course which can continue after release or in gaining valuable work experience to 

supplement other training.  It is therefore essential that the Secure College rules allow for this.  It 

is worth noting however that, with a large secure college which is inevitably distant from the 

communities into which the students will be looking to return, the scope for using ROTL effectively 

in this way will be much less than in a more dispersed estate.  A well developed strategy will be 

needed.  

36. Question: Do you agree that our clarification of what is meant by good order and discipline 

– i.e. maintain a safe and stable environment – in the context of force, accurately reflects the 

circumstances in which restraint may be required? 

The consultation document states that good order and discipline “has an additional relevance when 

we consider educational provision”.  Clearly good order and discipline is important in the context of 

any teaching environment, and teachers should be expert in positive behaviour management.  That 

does not carry the implication that it is reasonable to achieve this through physical restraint.  

Schools and colleges generally, and quite rightly, do not sanction use of physical restraint unless in 

                                                           
8
 See the summary of evidence at: http://www.ifl.ac.uk/media/102672/2013_07_Should-teaching-

qualifications-be-left-to-chance.pdf  

http://www.ifl.ac.uk/media/102672/2013_07_Should-teaching-qualifications-be-left-to-chance.pdf
http://www.ifl.ac.uk/media/102672/2013_07_Should-teaching-qualifications-be-left-to-chance.pdf
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circumstances where a pupil or young person is at risk of harm.  It would be destructive of the 

teaching environment and of learning for discipline to be maintained through the use or threat of 

physical force.  We share the concerns of the CRAE on this question generally. 

For more information please contact: 

Starie Uwins (starie@prisonerseducation.org.uk ), Prisoners’ Education Trust (Secretariat to the 

Prisoner Learning Alliance) 

  

mailto:starie@prisonerseducation.org.uk
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Annex: Members of the Prisoner Learning Alliance, November 2014 

 

Member About the organisation 

Association of Employment and Learning 
Providers (AELP) 

AELP is a not-for-profit non-statutory 
membership organisation representing the 
interests of vocational and work-based 
learning providers - independent companies 
and Colleges of FE - across England. They 
currently have over 600 members, most of 
whom are funded by the Skills Funding 
Agency, Education Funding Agency or DWP 
to deliver post-compulsory vocational work-
based and work-related learning.   

Arts Alliance/Clinks The Arts Alliance (AA) is the umbrella body 
for the promotion of arts within criminal 
justice.  The AA is currently managed by 
Clinks, the umbrella body supporting VCS 
organisations working within criminal 
justice.  Both Arts Alliance and Clinks 
represent organisations involved in learning 
and education of prisoners.  The Arts 
Alliance work with government departments 
through the Arts Forum.   

Association of Colleges (AoC) The AoC is a not-for-profit membership 
organisation set up in 1996 by colleges to 
act as their collective voice. They influence 
government and its agencies on policies 
affecting colleges and their students and 
staff at national and regional levels. They 
also provide members with professional 
support services, which include expert 
advice lines for employment, 
communications, health and safety, 
governance and teaching and learning. 

Black Training and Enterprise Group (BTEG) BTEG plays a unique role by supporting 
black, Asian and minority ethnic (BAME) 
civil society organisations, providing a 
national voice and promoting equality, 
inclusion, collaboration and 
entrepreneurship in BAME communities. 
They have a strong track record in 
influencing polices, campaigning and 
lobbying in relation to BAME education, 
employment and entrepreneurship. Through 
their networking and training events they 
are in dialogue with frontline organisations 
and a range of agencies including 
mainstream civil society organisations, 
government departments, local authorities, 
companies, the national apprenticeship 
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service and the Equality and Human Rights 
Commission. BTEG is a member of the 
Department for Work and Pensions Ethnic 
Minority Employment Stakeholder Group 
and the Department for Business, Innovation 
and Skills Equalities Advisory Group. 

Centre for Education in the Criminal Justice 
System (CECJS) at the Institute of 
Education, University of London 

‘Evidenced based practice, research and 
knowledge relevant to prisoner or ex-
prisoner education, learning, skills, 
employability, self-employability and 
learner voice’ form the focus of CECJS.  In 
collaboration with City and Guilds Centre 
for Skills Development, CECJS have 
prepared a Continuing Professional 
Development (CPD) framework for learning 
and skills practitioners working with 
marginalised learners, including offenders 
in the community.  CECJS also organises 
conferences and seminars about offender 
learning attended by practitioners, 
academics and policy makers.    

International Centre for Prison Studies 
(ICPS) 

The ICPS assists governments and other 
relevant agencies to develop appropriate 
policies on prisons and the use of 
imprisonment. ICPS has an academic 
partnership with the University of Essex.  
The Centre makes the results of its 
academic research and projects widely 
available to groups and individuals, both 
nationally and internationally.  The ICPS 
produce a bi-monthly Digest which includes 
examples of good practice in education and 
resettlement from across the world. 

National Institute of Adult Continuing 
Education (NIACE) 
 

NIACE is the national voice for lifelong 
learning.  They are a large, internationally 
respected development organisation and 
think-tank, working on issues central to the 
economic renewal of the UK, particularly in 
the political economy, education and 
learning, public policy and regeneration 
fields. They campaign for the personal, 
social and economic benefits from lifelong 
learning, work to improve peoples’ 
experience of the adult learning and skills 
system, and fight for all adults to have 
opportunities throughout their lives to 
participate in and benefit from learning. 

Oxford, Cambridge and RSA Examinations 
(OCR) 

Of the 130+ prisons in England and Wales, 
virtually all use OCR qualifications as part 
of their offender learning programmes. 
Basic skills, Key skills and IT qualifications 
are most in demand. Every year, about 
22,000 Basic Skills certificates are awarded 
to prisoners. Last year, several thousand 
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OCR GCSE, AS and A Level units were also 
awarded.  

Open University (OU) The OU is the largest provider of Higher 
Education in prisons. Approximately 1700 
prisoners are studying for Open University 
qualifications. 
 

Prison Radio Association (PRA) PRA is a national charity that uses radio to 
positively engage prisoners; increasing 
access to education and other services 
through education campaigns and National 
Prison Radio Book Club; giving prisoners a 
voice and providing radio production 
training and qualifications to prisoners. The 
charity has won many awards including 10 
Sony Radio Academy awards and has 
received recognition for its work from other 
bodies including Ofsted, Her Majesty’s 
Inspectorate of Prisons and the Centre for 
Social Justice amongst others.   

Prison Reading Groups (PRG) PRG now supports 32 groups in 22 prisons as 
well as two groups in community settings 
for those at risk of offending or re-
offending.  PRG work with a variety of 
literacy organisations.  PRG provide 
informal learning for self development 
including empathy, critical self-reflection, 
cultural capital and soft skills including 
decision making, social skills, team 
building, facilitation, negotiation and 
debate. PRG is committed to learner voice 
and involvement as groups choose the books 
they read, complete member surveys and 
contribute to Inside Time and prison radio.  
PRG intend to further develop partnerships 
between prisons and local universities in 
their next stage of work as well as 
developing work with prisoners’ families.   

Prisoners’ Education Trust PET provides distance learning courses, 
advice and support in subjects and levels 
not available in prisons. PET also promotes 
and argues the case for prisoner education, 
and undertakes research informed by 
prisoner learners, to improve policies and 
practice. PET established the Prisoner 
Learning Alliance and continues to provide 
the secretariat. 

Safeground Safeground is a voluntary organisation 
founded in 1993 to create arts based 
education opportunities for people in and 
out of prison, at risk of or engaged in anti-
social activity.  They have two prison 
programmes, Family Man and Fathers 
Inside, across 20 prisons and YOIs.  Both 
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programmes are effective with prisoners 
less likely to engage with other educational 
programmes, particularly BME adult males, 
long sentenced prisoners and those without 
prior qualifications.  Both programmes have 
demonstrated substantial impact on ETE 
progression routes and both involve family 
learning and peer mentoring.  They are 
committed to learner voice through a strong 
Alumni group who contribute to policy and 
delivery.   

St Giles Trust St. Giles Trust is a national charity that 
provides resettlement services in London, 
the South East, Thames Valley, Wales and 
West Yorkshire including a peer advice 
project training prisoners in Level 3 Advice 
and Guidance.  They have developed 
specific peer-based services aimed at 
supporting prisoners in custody and post 
release including a gang exit programme 
and specialist services for female offenders. 
St. Giles Trust is also a leading employer of 
ex-offenders in the UK as currently 42% of 
their paid staff and 70% of their volunteers 
have convictions. This is inline with their 
commitment to train and support serving 
and ex-prisoners to deliver services.   

Startup Startup is a charity providing a seamless 
transition from prison to community, by 
supporting ex-offenders into self-
employment.  Their services include 
business planning support whilst in prison 
developing ideas and ‘Startupnow Days’ 
hosted in prisons, inviting clients to present 
their ideas to a panel of business experts 
for advice and potential financial support.  
Over the past five years Startup has worked 
with over a thousand ex-offenders, 
including 463 women ex-offenders.  Startup 
recently won a Centre for Social Justice 
award in the Worklessness category and a 
POPS Crystal Heart Award.   

User Voice User Voice is a charity led and delivered by 
ex-offenders. User Voice’s mission is to 
engage those who have experience of the 
criminal justice system in bringing about its 
reform and to reduce offending.  User Voice 
was founded in 2009 and their aim is to 
foster dialogue between service providers 
and users that is mutually beneficial and 
results in better and more cost-effective 
services.  User Voice received its charitable 
status in 2010 and has undertaken a range 
of projects including running User Voice 
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councils in a number of prisons, YOIs and 
probation trusts.  Members of the councils 
have been able to influence change relating 
to education and training within the 
establishments they are in.  During the last 
2 years, User Voice has also engaged with 
over 1,300 young people across England & 
Wales through their Excluded Youth Project 
‘What’s Your Story?’   

Women in Prison Women in Prison (WIP) are a national 
charity committed to reducing re=-
offending and up-skilling women offenders.  
WIP have education, employment and 
through the gate services, including funding 
distance learning courses through a contract 
with BIS.  WIP facilitate the Surrey Art 
Awards.   Women in Prison involve service 
users in their policy work, feeding back 
about services and encourage learner voice 
through their quarterly magazine.  Women 
in Prison also convenes Women OPEN (the 
Women's Offending Policy Exchange 
Network).   
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Annex B 

 

 

Full notes from three focus groups facilitated by PET and staff 

member responsible for the Student Council, held in April 2013 with 

under 18’s at HMYOI Feltham 

 

Therapeutic environment: 

“There should be more one to one.  I like ‘reflective learning’ when you get help one to 

one and also they talk to you about your feelings so your can get stuff off your chest which 

helps.  But you only get to do reflective learning when you have been in a fight.  It should 

be available for everybody”.   

Types of courses: 

“I’d like drama as I want to be an actor, I used to do drama at school and enjoyed it”. 

“I’d like to do music production using a Mac computer”. 

“I’d like to do music lessons” 

“Sports would be good, football coaching, playing matches, trying different sports like 

basketball”. 

“I like art here.  It’s good that they encourage us to apply for Koestler awards though and 

we get use different mediums. The lessons are a bit long though, there hours”.  

“I like cookery, there should be more of that.  We get to cook our own food from our 

culture and I need to know how to cook when I live on my own”. 

“Bricklaying is good – time goes fast when you are there.  Its fun.  Also painting and 

decorating.  But its hard to get a place, there’s a two month waiting list”.  

“I’d like a barbering workshop”. 

“GCSE’s like science and history – I like history.  I suppose they don’t want us to do 

science because of the Bunsen burners and stuff, but we use knifes in cooking and not all 

science involves dangerous stuff”. 
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“They should have prison radio here, I’d like to do a radio course”. 

“Football coaching, they had a programme with Charlton at Cookham Wood”.   

“More sports and fitness courses”. 

“Media studies would be good, we all like to talk about films and what’s on tv”.   

“The family day was good, there were snakes, a rock climbing wall and we could decorate 

cakes for our family”.  

“Mechanic and motorbike courses”. 

“Driving lessons and theory test”. 

“Heron get trips into town, and they do trips at Cookham – canoeing, hiking and camping 

for Duke of Edinburgh.  I’d like that”. 

“Trips to museums”. 

“They have a business course here which I was excited about doing, but its boring.  I 

thought it was going to be more practical and exciting.  They should help you more with 

setting up your own business, should get alan suger in here or the person who set up 

facebook”. 

“We should do filming”. 

Life skills: 

“I think there should be a special resettlement class about twelve weeks before release to 

help with life skills like ironing clothes, how to access college, life skills, cooking, how to 

do a job or college interview”. 

“After release last time I was going to college but I struggled living by myself and got in 

trouble again.  I need more help with life skills.  They should teach you about having a 

tenancy, to keep the music volume down and stuff”. 

“Sexual health, relationships and parenting courses would be good.  They don’t educate 

you, just do tests”.   

“There should be an independent living wing where they give you a budget and kitchen to 

cook your own food for the last month so you learn life skills”. 

Types of qualifications: 

“I’d rather have proper qualifications like GCSEs and City & Guilds, not ‘prison’ 

qualifications like OCR or OCN.  Everyone on the outside knows you’ve been in prison if 

you say you’ve got them”. 

 “You basically learn more s**t in jail, it makes us worse, while we could be on the out 

doing our GCSEs”. 
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“ I don’t want jail qualifications, can’t get nowhere with them.  Want official gcses, 

they’re better for the future”. 

“They should help us get apprenticeships in plumbing, electrics or rail track work, but my 

yot worker said it will be hard to get an apprenticeship without gcses”. 

ICT 

“We should get to use the computer more, not just once a week”. 

“They should have the internet so I can get more pictures for art, we always have to use 

the same ones”. 

“The computers in the library don’t work and haven’t worked since 2010”. 

Learning environment: 

“I’d like more comfy seats, it’s too hot in here and it smells and the equipment is old, like 

the TV”. 

“If there is too many people in the class it makes it hard to concentrate”. 

“In bricklaying it’s good as they have tea and biscuits in the workshop.  Sometimes radio is 

on in background when we do the practical work.  It’s a good atmosphere in the 

workshop”.   

Advice and Guidance: 

“I’d use the internet to look up colleges and courses.  Then I wouldn’t need to rely on my 

YOT worker to do it for me which takes time”. 

“I don’t know if I’ll get into college, some colleges don’t want people with criminal 

records. They are not obliged to take you.  It depends on your crime”. 

“I don’t know what to do to get help to go to college after release.  I’ve not been given 

any advice or information”. 

“My YOT worker doesn’t want to help, she just sits there and talks s**t”. 

“My YOT worker is safe, she is understanding and lines stuff up for me to do”. 

“They should have a career day to give us ideas for jobs”. 

Continuity: 

“My YOT worker has helped me sign up for a college course in September for gym 

instructing, but I’m not sure what I’m going to do during the summer after I’m released 

while I wait for the course to start.  I want something that starts as soon as I get out”. 

“They told me I would get my work sent in from college to complete, but nothing has 

happened”. 

“I was at a PRU before coming here but no one has been in touch”. 
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“My school sent me one exam to do, which I did, but that’s it, they didn’t send any more.  

I wanted to finish my GCSEs like my friends”.   

“I had a teacher visit me and she also writes to me.  If I didn’t have that contact with my 

old school I’d feel left out and feel no-one wanted to help me get back to education”. 

“There should be a link to go straight to college without any gap”. 

“There should be more work experience opportunities”. 

Teaching 

“When teachers go on leave there is no cover so no class”.  

“Some teachers are good and nice, others will give you an iep for any reason.  Others will 

reason with you”.   

“We do the same thing every day – worksheets.  It’s boring”. 

“Some of the teachers expect you not to learn”. 

“There should be better incentives to engage, not just to play chess or scrabble at the end 

of the lesson – I don’t want to play board games.  We should be learning in lessons not 

playing games”. 

“They should have smart boards like in school, its more interesting”. 

“There should be a mixture of lessons and one to one”. 

“I just go to education to get out my cell and socialise as maths worksheets are boring, jail 

is boring, its just a waste of time”. 

 

Lesson length 

“Art classes are three hours long.  The class is good, but too long.  I get bored and 

hungry”.   

“We do one hour of maths, followed by one hour of English, followed by one hour of 

something else back to back with no break”.  

Progression: 

“I am repeating courses I’ve done before” 

“They give us year 6 work, it’s boring so I don’t do it, then I get IEP so I loose my tv and 

social, it causes me stress”.  

“In bricklaying it’s a mix of theory and practical.  You can get a level two qualification so 

it’s challenging, it’s hard.  I like it, they push you”.   

Basic needs: 
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“I can’t concentrate when I’m hungry, the food is bad.  Just a small box of cereal in the 

morning and a small baguette for lunch”. 

“We need snacks and juice like they have at Ashfield.  They had them here during Ofsted 

but then took them away again once they had gone!” 

“There’s too much else to think about than education .. lack of food, dirty showers that 

don’t work properly”.  

“If had showers in cell on enhanced level would work harder”. 

Weekends – wasted opportunity 

“Weekends are 23 hour bang up so I just watch TV and sleep.  It would be good to have 

weekend activities, like team sports.  This could be as a reward under IEP”. 

“We should have sports activities on the weekend to give us longer out of cell.  At the 

moment we only get one hour”.   

Heron wing – not equal opportunities to engaging learning: 

“They have better stuff like football coaching on heron wing”. 

“Heron get the good stuff like football coaching and Kew Gardens came to do a six month 

course with them.  We should all have the chance to do that”. 

 Funding support post-release 

“When I was released before I got a funded bursary to help me with books and travel to 

college which really helped”.   

“They don’t do EMA any more do they?  That helped with travel costs to college”.  

 

Housing post-release 

“My YOT worker was supposed to come in yesterday for a review before I am released next 

week, but she didn’t turn up and now I don’t know where I’m going to be living when I get 

out.  If I don’t know where I’m going to live I can’t make other plans”. 

“MY YOT worker is good and she has arranged it so I can start to bid for accommodation 

ready for release”.   

ROTL 

“They should allow us to have more ROTL to start apprenticeships”. 

Library 

“I haven’t been taken to the library for three months.  The officers are too lazy to take 

us.  They just say write down what book you want and we’ll get it.  But I don’t know what 

book I want ‘til I look in the library”. 
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“I asked for a particular book but they couldn’t get it for me”. 

“They need more books in the library”.  

Mentoring 

“I had a mentor before who was a good guy.  He was an ex-offender.  He helped me get a 

flat and told me I needed to wear good clothes to my college interview.  I had help from 

him for six months, but it wasn’t long enough.  If I’d had his support for longer I might not 

be in here again”. 

“We should have toe by toe here.  More one to one help”.  

“Mentors didn’t work for me, they weren’t very professional, they were too friendly and 

didn’t really get anything out of it, we didn’t really talk about important stuff”.  

“Mentoring should go on for however long you need”. 

SEN 

“There are learning assistants to help those at a lower level”.   

“If you have got a special educational need its up to you to tell them.  I’ve got ADHD.  I 

find reflective learning helps me but I have to misbehave first to get it”. 

“I need anger management but you only get that if you’ve been involved in a fight”. 

Being listened to 

“My YOT worker doesn’t listen to what I’d like to do.  She refers stuff to me that I’m not 

interested in”. 

“I don’t expect anything to change”. 

 

Being inspired 

“They should have inspirational people visiting here, someone from the same walk of life 

as me that has succeeded”.   
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Annex C: 

 

 

 

Responses from young people collated by Kinetic Youth, through 

focus group consultation.  Responses are collated across various 

establishments (HMYOI Cookham Wood, HMYOI Warren Hill, HMYOI 

Downview, HMP Rochester YO’s only) and from a small community 

cohort. 

 

1. We want Secure Colleges to be a place to learn. Do you think Secure Colleges 

should be big or small? 

For the most part the young people we spoke with said they were indifferent to the size of 

an establishment as they felt with adequate staffing and effective delivery numbers would 

be irrelevant. However, when speaking with the smaller units (HMP YOI Downview) young 

people did express their concern of being part of a larger unit as they felt the size of their 

current establishment was adequate. 

 

2. What would be a good place for young people in custody to learn? What would it 

look and feel like? 

There was a clear consensus here that a secure college should offer rooms for learning 

that matched the subject (workshops, cookery, DIY, resettlement, Dance, Music) and that 

the rooms should be inviting for young people. Young people at HMYOI Cookham Wood and 

HMYOI Warren Hill were adamant that the environment should remain ‘secure looking’ but 

be more relaxed to encourage better responses from individuals,  better ownership of the 

environment and less oppressive, as the later does not encourage learning. 

 

Young women at HMYOI Downview wanted more practical environments to access dance 

activities and drama and music, all of which they would lie to have access to in their down 

time not just during school teaching hours. 

 

3. What other help do young people need in a Secure College? 
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Again, across the establishments young people were very clear that they not only needed 

help to achieve academically, but they also needed help to learn the skills needed to 

thrive in life in general. They highlighted the following areas for integration into the 

mainstream learning framework:  

 Financial Skills 

 Independent living skills 

 Access to learning new hobbies 

 One to one support from trained professionals 

 Help with communication (understanding their situation better) 

 Better help with the realities of dealing with housing issues, education, getting a 

job 

 More time to talk with adults in a relaxed environment 

 Positive peer mentoring 

 Sense of feeling safe and secure and looked after, to enable development 

 Improved communication between them and the outside world. 

 

4. Who could be in a Secure College? 

This question raised many an eyebrow, most initial answers were to have a mixed 

population as the young people felt being kept away from eth opposite sex had nothing 

but detrimental effects on their socialisation upon release. A small number of individuals 

were again indifferent to this. 

Young people from HMYOI Warren Hill, HMYOI Cookham Wood and HMP Rochester did feel 

that a more appropriate age system could be implemented. They felt that most people 

grow up immensely between the  ages of 15 – 18 and that most 18 year rush to leave the 

juvenile estate to be around more people their own age without really understanding the 

services they would no longer receive. Age grouping suggestions were a follows: 

 

 14 – 15years 

 16 – 17 years 

 18 – 19 years 

Young people felt that this would enable the older young people to remain in an 

environment where they can benefit from all the services available to juvenile offenders 

while socialization with people their own age (and of course eliminating the legal issues 

around 18 yr old / adults and minors). 

 

5. What would be important to make sure young people in a Secure College are 

kept safe? 

A piece of work carried out at HMYOI Cookham Wood produced the following suggestios to 

improve safety and security across the secure estate: 



21 
 

 Develop different ways that young people can release their anger (talking, sports 

etc) 

 Ensure all young people understand what is happening to/for them at all times, a 

lack of effective communication produces frustration and in turn leads to anger. 

 Address issues as soon they are highlighted, things that are left only become bigger 

and harder to solve. 

 Young people need to be listened to, they need to know that they are not invisible 

and that what they have to say is valued and acted upon. 

 

 

 

6. What makes you want to learn? 

Young people said that there were a number of things that encouraged them to learn. 

They felt that access to a wide range of subjects taught in a variety of ways to appeal to 

many different learning styles would improve an individual’s motivation to learn. They felt 

that it would benefit learners to split classes/learning groups into learning ability, with 

the addition of peer mentoring to encourage those with less ability to find a peer to 

communicate and explain things better. They felt that if young people could link their 

learning to the practicality of finding employment this would really enthuse young people 

to engage, however , they would like to see some evidence that there would be jobs to 

move on to. One to one working was highlighted as a great way to support those with in 

depth learning needs. 

 

7. Are there any subjects we could put together to make them more interesting? 

Suggestion for a Multi-skills course for Plastering, Plumbing, tiling, electrician, over a set 

time could help young people gain an understanding at a basic level of skills needed in life 

as well as a taster into a filed they may wan to explore further. 

 

8. What kinds of learning should you be able to do? 

Young people felt that that they should be offered the opportunity to study at GCSE and A 

Level as many young people in custody are able to learn at this level and should not lose 

the opportunity to attain accreditation and better improve their resettlement chances. 

On-line learning that replicates what learning styles are being used in the community. 

 

9. Does getting qualifications and certificates encourage you to learn? 

A resounding yes to this one, ALL young people felt that getting certificates made them 

feel proud of what they have achieved, you can never have too many. Although, one 

individual who was studying at a higher A-Level in HMYOI Cookham Wood felt that for him, 

getting certificates of achievement was worthless as he was aiming for a place at 

university and they would be worthless. 



22 
 

 

10. If someone has a disability or special needs, what can we do to make it easier 

fro them to learn? 

One to one support from teachers, peers and other trusted adults to help them access the 

learning available to them. 

 

11. Should young people in custody see someone for advice on careers? 

Absolutely yes, even if it is just for a part time job upon release, this is an area that young 

people need help with as they can’t get this information on their own. Local job centres in 

resettlement areas should also help. 

 

12. What would help young people continue building a good future when they leave 

custody? What support do you think would help and who might be involved? 

Young people in HMYOI Warren Hill, HMYOI Downview, HMYOI Cookham Wood and HMP 

Rochester all stated that when a young person leaves custody they need to have their 

basic needs met, they need accommodation that is suitable, they would like the option of 

continued through the gate support and they would need people around them who cared. 

13. Do you think it would be helpful for a young person to keep attending a Secure 

College when they leave custody? 

NO, young people felt that the point of resettlement was to leave custody and succeed in 

the community (colleges/workplace), nobody wanted to return to the Secure College after 

release. 

14. Where should Secure Colleges be located? 

Young people in all establishments felt that being near to their home is important so they 

can keep regular contact with the outside world and they would be able to start 

resettlement whilst in custody through ROTL (college, work, positive activities) and not 

have to worry about finding opportunities once leaving the secure estate.  

15. What should staff do more of, and how best can staff help young people in 

custody? 

The young people said that staff needed to listen, be patient, treat them with respect and 

in return they would get it back. Young people felt that staff should encourage learning 

through a variety of ways and stop trying to fit young people into their teaching methods. 

Young people felt that staff should give more ownership of learning to the individual, 

allowing them to work from their rooms, as they would at home in order to complete 

coursework. Young people felt that staff should show an interest in them, their learning 

and their futures. 

16. Should courses at a Secure College be: Short/Long/Don’t mind 
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Across the establishments the answers were similar. For those on short term sentences, 

short courses with accreditation/certificates would be helpful, for those who were 

interrupted from their learning in the community, every effort should be made to maintain 

their learning and not to cut individuals off from the mainstream learning (GCSE’s, A-

Levels, Practical courses).  

For individuals serving longer sentences, more substantial courses should be offered that 

can be continued in the community upon release (whether this be classroom based or in 

eth work place). 

 


